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, CHAPTER 1

. ,INT/R'ODU CTION
Y "

-

Men have asked on’e fundamental questmn since the process of edu-

catlon began- "How shall we teach? Many answers have been offered

only to diécover the illusive truth has become more remote, .

For the anciert Spartans, the re

-

ply was'a strict military approach,

. ’ In fifteenth centufy'Europe, Erasmus suggestey conversation rather than

-

Seventeenth century solution was

. memorization while John Comenius?
] '

!

inductive reasoni ng. Jean Rousscau, in Emile, p'leade r teachers 1o
N 3

find the needs and interests of children to assure learnmg. However,

Swiss educator Johann 'Pestalozzi believed that onl

-

could teachers be effectwe.

¥ With real objects
lryl.837 Fnednch Froeoel conceived an idea
. i that social participation facilitated learnmg yet the earlsy American dame
. . .
school responded with memonzatmn,

[ hd *

"lgarning by doing"

i

drill, and recitation, Late\r, Dewey's

L]
A

phlloiophy offered another possible sblution as edu- -

. cators.continued to search for g better answer.

-

They ult1ma‘e1y found it

s
[ Y

in the _self-contamed classroom and in departmentahzatmn in graded and

non-graded programs;

. - Plan and the Batavia Pian;

in ability and informal grouping; in the St, Louis

/
-

.
]

However, since 1969 the Sumrnerhil] approach and the British pri-

in I, T, A, and team teaching,

'd

1

8
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‘mary school experience have led the way in man's latest effort to solve
Ay A

“‘the ageless query, with the open classroom conce‘pt. ’ .

The promise of schools that permit éhildrén to learn in a humah_e
atmosphere where they are encouraged ta maice their-own'choices ,800;'1
) captgred the imagi‘natl}on of teacherss, ever;}where. 6pem'1elss doe.s not
) a , . .
.'§1;ggest that a child do 'his own_th.ing" ;‘rom morning until afterno‘on; or
b ha‘ving‘ m.) §chéci'ule and a laissez-faire attit:ude. It does suggest’the child

- v +

should piay a role imdeciding what he ought to do, that'a schedule should

be flexible, and that children be given chantces to assume responsibility
t .
for their own behavior and learning, Its proponents believe that it is the
L g {
alternative form of education. It is a ray of sunshine. It is education .

—x .
.

;;: .

for ch11dren today and fo%'cR dren tomorrow,
"l t\ . .

But, does the visiorr of siwgh men correfpond to realities 7 1s it the

’ 4
total answer ? --or does it oper too many new doors?

N ~

4

'To_ the basic question of;'ff-low shall we teach? !t there-is no one an=-

- .
. ¥y

swer, Methods and organizational patterns in any one society alter every

¢ *

generation or so as the structure and the ideals of the society change,

at

But open educatioh suggests a genuine compatibility with the structure

= N N l" lﬁ
and the ideals of our twentieth century democracy,

Y

) ORIGIN OF THE PROBLEM

Open educatipn is folinded on the notion of love, respect, and concern

[} .

1John Pflum and Anita Hanks Waterman, Opzn, Education For Me?
® (Washington, D, C.: Acropolis Books Ltd. 1974), p. 23.
: ™

. k4




1) ¢ . . K 3 - . . - ‘'
" for the dignity of each and every human being. Because children afe

} encouraged to express themselves in all areas with relative ffeedom,

-

-

teachers report that they have a more pogitive self-image, they are _ ‘%

»
’ »

more able to'express themselves orally and in writing, they develop

a higher degree of 1:e5ponsibility and trust, and they have a more posi-
. /

. 3 ‘ v / . . ’ - .‘
tive attitude toward'school, It wds in this area of student attitude toward

.

school that the .writer focused this study. S : \ -

If open education is the ‘answer for today!'s childfigq, they should.

. *
= - 3 3 3 . - /‘ ! ‘
) enjoy it, flourish with it, and be eager for the ex’perien_cé it offdrs. -
’ .’n!. - \ ’ O
e : \ 21
- ~ o

> STATEMENT OF THE PROBLEM ’
. :

) . N (
/ T ; N ?
The purpose of this study was to determine whether intermediate - .

.
-

age children in an open classroom have a more positive attitude toward

»

- N .
5T

. school than children in a-conventional setting.

»

\ . ' HYPOTHESIS ~, - S

- » . i P
‘ There will be no significant difference in the children's attitude ’ .

exposed. to an open classroom

A .
. toward school when comparing students
. ' — . : >

", teaching strategy and those exposed to a classfoom where conventional

. ' >

: ; 9% .
methods are utilized, A ‘ .

) DELIMITATIONS ‘ )

1. Thig study wasllimited to two elementary schools in the Belle '
. -~

Vernon Area School District, Westmorecland County,‘ Pénnsylzran_ia.
. s < . o

2. The study involved two groups of forty-five internmiediate

’ 4 .

.




-

: ¢ w ,

age children. Gr&up 1, from the Marion _Eiernentari( 'S"ch,ool, was

taught using open.classroom teaching .trat.egies. Group-2, from the

taught using convedtional

North Bellé Vernon Elementary Sch.ool,:

’

* methods,

* 3. The children were not maltched for this'xesearch by meptal
- - hd . P :/ - N ’ B )
age, I, Q,, o dchievement scores.
' ‘ i . \ S
4. No attempt was made to determine achievement or behaviorg
os? : * "‘ .
only student attitudes toward school were considered, ’

pe . ¢

~ ‘ ’

' LIMITATIONS~ '

i "1, The validity and clarity of the questionnaire, -

. 2. The honesty of the students' responses to the questionnaire.
1 t - '
3. .The child's genéral disposition at the time of the survey,

DEFINITION OF TERMS - 7 ‘ . :
. =~ ! ! ' '
{ 1. Teaéhiné strategy - the implementation of a curriculum that -
, v - 13 ’ . R
reflects the teacher's philg.sophy and the children’s needs, * ) \

. 2. Conventional classroom - a learning situatiom in which curricu-

: .
5 : v .

lum, méthodology, and organization arg teacher-centered and formal, °

v
o

3. Open.classroom - a learning situation that is child-centered,
B g \
‘ ; .

”

(IExible, individuéilize_d,‘continuous, and humanized, .

a

~ » . -~ ‘
* . 4. Contract - a signed agreement between the student and the

3
~

teacher involving a spec

£ ‘

Y . - N ‘ A . .
ific amount 6f work for a specifis amount of time.

-/

. 5, i;ev,_el and topjical skill sequences - skills in a subject area

1

. v . f
- N ‘ .

L
/, ::,,_j._
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’ . listed in levels of difficulty or in topical units for contihuous progress. ¢
' v B . .\ RS
6. Packets - a-teagher-made instructional tool designed to individu-
.. " i ’ ) -
’ ~y 4 . o '
+ alize assignments so that,a minimum of help is needed,
. . L :x $ ’ ’ .l’ i . '
: 7. Attitude - the degree of positive or negative affect associated with :
~ . ‘ i A
a specific experience. ‘ Y, )
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GHAPTER IT -, ' T e
b . L . . J . ) . . - . i ¢ (54
. a - REVIEW OF/LITERATURE . e e

. - e «
. . '\ Kl R J
% [ ™ ‘ . . ) - ﬂ +
) Cbnsiderable literature has been emerging in the behavioral ' )
¢ " . .

. " sciences to discover fundamental bases for behavior, ’ The recurri‘ng .
H . theme congerns the efforts to explain behavior through theories of mioti-
2 N . v.a.téon. The basic element, perteption, a/cqffcept fundamental to behav-, e
¥ - .

ior analysis, concerns. how the individual sees the universe which sur-

. N N
. . . - -
. . : .

_rounds him and, more importantly, how he interprets i¥, Each person

E " - is rather umque in the way he relates to the env1ronment Attitude’s .
. a ¥ )
b ) Contnbute to thxs ;y.n;.queness and individual differences among people.

3 o Therefore, mrs irnportaht ‘to understand the ﬁorm;tion of attitudes

t ' th” . ; -
‘ and the consequenua,l 1mpact they have on perception and ult1mate1y to .

IS be’havior. - ; TR .. . | o

‘. 4

] \ ' A.child's atfitude toward school is orle of many srgmﬁcant factors '

Ky T [ . ; : ‘o3
~ contributing to his academ1c|succe'ss or failure, -‘Even moré trag1ca11y,

1% . .- A .
-~ .

perhaps, is the student's subsequent failure in his adult life because of
] ) . 5’.' ~+

. ¥ ".
_adverse attitudinal characteristics in interpersonal relationships. A ,

. .
k] / ’ ‘ ' '

. - -

[ I e v b ¢ . - . <
T -+ himself, his peer group, learning, and Ris téachers should give insight

- Ky
3 . X

B R @ .
§ . = deeper probing and understanding of a child's, attitude toward school,

K

A 3
that may result in not only a more successful school experience but an

. ) <. s ' [ " -
.

- ", even more rewarding adult life experience as well,




e T
-t . . v . [
L.

In light of this, the researcher focused this study of education's

. . e : ’ ’
affective goals an two main‘subtopics: (1) the open classr.oom as opposed
- . . I

to the conventional classroom and (2) student attltudes toward school in

* 74 - e 4 ¥ ‘
' « - .

‘each of these settin

. For most Anf##1Ctans, the concept off E:la;s-room life in the elem- .
) entary sch.f)ol is a stereotyped one‘/--thirty children of approxi’rnately the
éame chrohol;:gical age 'gatzb;ered in o.ne. room with one teacher.. They ;
l;a"ve identical less.on’s, re?.d the s.ame_texts"g are tested and evaluated at
. designated’i;;lt‘e?:v"als. The atr;;osph.ere is one of c;m.forrnity; ‘

. »

. Inczzyeasir;gly, attempts have been initiated to change the tradjtional

\
.

pattern. Whatever the name of the program or its f.orrn, the' essential,

~
*

concept underlying these new educational approaches is that children are

' unique individuals whose learning needs can be met only in a rela't'ively
. R : ” %
free, active envirpnment where each child can pursue his particular inter-

I\'

est&dglearning needs as.they ax#el. ! Educational priorities have shifted’

- P

from centent'coverage, achievement charts, and regimentation to self-

direction, responsibility, decision-making, and self-respect.

One model for an open classroom cannot exist beZ;.use each class

f

) ) or ‘group of students is unique and must be dealt with in a special manner,
' i B o ’ .

- . r

. However, analysis of the literature on open education reveals a number
v * . ’ [

\

of common threads withire t? structural characteristics of "openness, "

" A ’ ¥

. -
r .
¢ . .

1Barbara Blitz, The Open Classroom: Makmg It\Work (Boston' ‘

A

‘ A;llyn & Bacon, Inc., '1913), p. 4. . R
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D

¢

! v

11
o2}

presented: ‘ . -
v , : '
"" 1, The classroom's physical facilities are flexﬂ;ly“arranged to’

|

) 1

In a study by Scheirer, 1 six broad themes of open education are . S
1

|

|

1

l

|

* .

permit movement of children and furniture as activities necessitate, ‘ i
s ) . . o‘ | <
‘The physical gnvirpnment is provisigded with an abundance of motivating *~ 4
. ~ ) . b L . [ L. - / .
materials, 2 , : T ‘ o
) N - - L4 . .

2, Within this higﬁly 'stimulg.ting environment, each child has a,.

large number of choices among the possible activities, .in contrast to

being directed by the teacher to follow a set curriculum. Rather than

<

- . .

,the entire class or a large part of it doing thé same thing simultaneously,
each child selects his,agtlivity or he works in an assigned area at his own *’

3 \ Yo 2
pace.” ) : , .

3. Following the empha:sis on jndividual \;/ork, another structural
’ - - . . Ad

’

element int‘:r.od‘uced is the "integrated' time schedule and curriculum,

.
)

As the ifhterests of the child stimulate him'to pursue a project involving -

several of the traditional disciplines, such as reading for information ‘ Ce

. 4
. . €

oY directions, measurj.x'ug materials for constfuction, and writing reports

\ - -
of his activities, he is not constrained by a time schedule and §trict cur-

.

¥ Y . j
riculum dictating, for example, thirty minutes for .reading, forty minu}es .

i . -

-

lMary Ann’ Scheirer, A Study of the Effects of Open Classroom

Education on Children's Achievement, Self Concepts and Attitudes . .
Bethesda, Md.: ERIC Document Reproduction Service, ED'085 423,
1972), p. 4. . : ' g
T2 . S , S .
Ibldo . <J o - -

3.Ibido 3 P. 50
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i

for math and a‘com?omtlon.weeldy.l . o B ‘. ‘ -
' M 4 Since there 15. little- ne:?dﬁior.homegeneous gz’bugmg of ch11‘dr'en S t
- pursumg 1nd1v1dus.1 :mterests, a f;urth s’trdctural deVelopment given
. emphasm’;n open e..dusatlon is x"f::mlly g;‘(')u;;ing;" the csmbinatiox; of

* . ¢ -
. - [y

Qifferent age children in one classrobm. As'a consequence, ' children 4
) . o ¢ . -+
. - ' < :

can learn from each other, _yet not be ‘stigmatized by being placed in a

. . 4
1Y “ 1

[
"

°

¢

"slow group,' or be constantly bf)r.ed;beca'use the geﬁeral level of the - r

d v ’ . * - °'
class is too le,w.Z SRR A

'
-

. 5. The ’t'eacher's role"in an open éiassi'oom is just as‘i&xportant L

. Ll
a2 e -

_asitisina conventzonal settmg. It becomes one df sumulatmg, gmdmg,

3 -

. and famhtatmg learnmg rather than 'dlrectmg, d1sc1p11n1ng, and d1dact1c

’ /o, T A .
L teach;mg. ¢ S . .~ oL

'

’ - 6 \Maﬂy open educators stress tha.t tracutmnal ‘evaluative devices,

.
L] - ‘ [Y

B : particularly standardized tests, are _coxistgucted on the assumptions that

. ~ ’ . .
- . . -
- ’,

o one child's Jearning should be cémpared with that of other children, and
‘ . s - wr . .
g . R . o
- - that children of the s$ame age leyels should be learning approximately

- . v ' .
b N . . .

4

L d

the same material, Assertiﬁg these’ assumptions to be invalid, open

. . - r~
., . . \ ~
-

N - v L » s
educators advocate records’of individual accomplishments be maintained

v - . <
- . 4 ) - s
) b(ythe teacher 'in the form, of regular’ Written ¢omments on each child's
s . - .
- ork. Written exﬁminatiéns, if used, should be viewed solely as diag-

. * M
, . e -
nostic measures to uncover arcas where further work appears needed,
~, . * F] -

N . f : ~
[ . . 5 . - * - .

~

. I 1 Voo _ : )
‘ N Ibido ) \ ‘ ‘ M .
C T2 L Lo -
‘ 1bid, , Py é, ; . ) ‘
L . : - . ! ) . .
= >Ibid. o A
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»

and not to compare‘( one child with another.

In another study Charles I.-I Rathbone?‘) identified, what he consid- \
y

~ .

ered, essential characteristics.of open edu’df.tion. The salient points ,

of his que1 follow: ‘ “\ ;

- . . 4

.
v

. . L
1. The central tenet of open education learning theory’states that
a child is an active an‘d‘i;érué«ial égent in his-learning process. Learning
: v . '

results from this self-initiated, individual interaction with the world'he

’ -

inhabits. The individual child is c2pable of interacting with almost any
, ) s : e

4 . .
element in his environment and learning -something from it; such elements
oo z

include mampulatxve matenals, teachers, and peers. The reactions of

A @

people to a child and his activities help him gain a realistic perspectlve

and understanding not,only in his future interactions with other people,

A}

. but in his.comprehension of the properties$ and utilization of things in nis

v . -
.

3 . : '

.

environment,

=2, The notion of the curriculum being ordered and subject to n€at

n L

. subdivisions into "disciplines® is I:ejected." The organizing force of a

-
- )

curriculum should not be the structure of codified knowledge or any finite
- . L

)

set of skills deemed important by the $oéiety',suppoi'ting the school, but .

rather the child's own question-asking and problem-setting activities.

Ilbxd - S .

2
Cha les H. Rathbone, "Open Educauon and the Teacher, 1 (Unpub-~
lished paper, Harvard University, 1963), quoted in Philip S. Morse, A ’
Survey of Selectcc. Public Elementary Open’ Claasrooms in New York State,

»

(Bethesda, Md,: ERIC Decument Reproduction gervw%,s, ED 067 747, .
1972), p. 17. . , : . ‘.

31bid, B 9
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Open education insists on h£ child's right to pursye whatever question
i ’ :

interlests- him, ‘and his ri

1

t-to articulate freely his perception of any

issue, » 4

-

3. Thk rejection o d?sciélinar’)r b‘oundé.ries has important impli-
cations for the p's‘ chologikal cliin;ate'of the classroom. Th
. ¥ .
- eméh'ésis of c‘o;,np tition a émg Peers because. a child finds difficulty?
1 4 . ’
Competing whqfx eakh is en a“ged in a different task., Multi

There is a dew

-age or ver-
tical grouping lehdd to a cokr lrsp?nding variety of ability and talent which

in turn offers a gre ter possibility for seeing oneself in a variety of per-

E ‘ . |

T in open education does not merely convey certain

L]
. A
-

spei:tivest . o

4, teachq

L4

A

facts, skills or condepts to a student, but presents a-lateral interchange

between two perséng of nearly equal status, one of whom may need some-

thing posseSSed by the other,

r

surrounding the chili

To teach means to facilitate learniné by

, and helpmg him into s1tuat1ons where learning

’

can occur, The teacher is the trained observer,

diagnostician of indi-
~
——

?

s vidual needs, presenter of environments, consultant, flexible resource,

and collaborator, 3.

.
-

3

5. Support offthe community, and specifically. the parents, is an
» .o & * :

.

impogtant element /in the success of an open classroom.‘ Only when_

étrong support a understanding in the community exists can success
[ . . .

. - ‘

-



-

t -

v 12 ) L

be contemplated. Parédpts can be involved in a number of ways, “inclu-
$ &+ .

ding the implementation o¥ their skills and experiences in the classroom,

R
L 4

assisting the teachers with hy usekeepmg, prov1dmg needed mater;.a.ls, o

P
-

a.nd serving in the library, or in ther related areas..l Tt .

. \ ) ,
6. Another factor, training\gnd retraining of teachers and others .
/%
related to the program, is a mandat \-y component of "openness!t and it

l

. ~

2 .
must be continuous,
j R S,

This opinion was expressed very strongly by Hertzberg and Stone -who,

along with many other current writers have defined the need for a move

s
K

£ .
toward a more open and inforrnal approach to education, They empHat-

ically state: "Open education can work, in general and in most conditions~-

8

. . ‘3
and l_t does, 'y '

L4
’

J,««

Additio{ually, a team of A;ng‘rican teachers headed by John Pflum
and Anita Waterman further '.é,upport change in Arneriean education by
asserting that free.dom with resoonsibility can make open education work,
Fundamentally, the Pflum and Waterme.n theory asserts that open educa-

tion works.for teachers who care and it works for children.

Pflum and . Waterman further demonstrate: "Since the school is

13 ) . L9

1bid., p. 21, -

’ ’ . : " - .' + 1

2Ibid, : s : : R
L ; -) ’ -

3 Alvin 1 lertzberg and Edward F Stone, Schools Are for Children
(New York: Sc*cken Books, 1972), p. v.
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. tomorrow because openness considers all facets of

*

- 13 -
“an inevitable part of our ,hfe, it must play'a role in helping us to arrive

1
at some conclusions to the problem of life's meanmg. "
!

‘e
The Open Concept

suggests this reSpons1b111£y belongs to the school and should be
i ] ’

the structure of its programs,

prowded in

L

flum and Waterman emphasize there is no denying learning is
7

v

: C )
/ -
esse t1a1 scholarly pursuit and’ research necessary; knowledge of cul-

~

tural' her1tage indispensible, However, it is not difficult to note that a

‘

chlld's academic exper1ences are often rather empty,

Th/e V1tal spark. of personal concern is too often m1§smg.
A

search for meaning in life is not a search for either abstract or concrete

knowledge; it is a distinctly personal quest that reqﬁires development of }
the affective areas as 'wel] as the cognitive and psychomotor, It is their

opinion that open education can best prepare the child for livine ¢
1 P “2g
L3 L

cday and

-
-

._‘“

Much is meanmglcss'

The all-importgsit

-—

3

the child's development -

critical enough' to be approached individually, ’

e,

k-
Utilizing an orgamzatmnal pattern characterized by team teachmg,

N\
nongradedness, contmuous progress, student contracts,

-

learning packets,

and parent ;.nvolvement Pflum and Waterman confidently be11eve they are

" giving children-at the. StayertResearch and Learnmg Center at M11Lersv111c

State College, Millersvilte, Pennsylvama,

7

the bpportunity to mature into

'mdependent, self-directed, responsible adults,,

Barth makes a similar assertion. He statess "l am convinced
N ’ 1

»

. llbflum and Waterman, ‘Open Education, p, 15 ‘

-
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that open educauon both plages pnorxty on the

—3'( ,,.\."F!k
= e
'8
&
pete
(2
podo
14
7]
o
rn
=l
5
[
o}
[
1
0

-Endmg ~meaning in and enjoying ‘the many ‘dim'ef’{isions of existeng and

»,'s’)-‘

r .
sori, Dewey, Isaacs,
Blitz states: |

] ect ‘the md1v1dua11ty
he B take Tesponsibility
.. for the 4i i i ing i

2. ch11dren need to be ac

. 3. the envmonment is
.the learnmg of the child,
. .4,‘ £hildren learrr’at t
. particular learxing-styles, h e

5, learning showuld be exc:.ting and en3oyab1e.

. -
6.. the teacher's rode should be that of‘chagnostlman ’
.o /\ guide, and s,t:::.mulator.2 ;

] . L children should havegth'é‘r‘

-

SR ;
On the ba51s of the foregomg, Bhtz reafﬁrms Pa.aget’s theOry that

e

the child is the pr1nc1pa1 agent in h1s oWn education and mental develop-

g
[14
o]
s
-

N S ‘ ) ‘ : p -
»'criticism and oppositipth have been directed
H,:C, Su.n3 pomts out that educa-

9
S -
K1

nce ca.nnot be contemptuous of the organi-

AN

toward the open concept in educatidn.

tion based upon living expene

2

: SR
. . 1Ro].a.nd S. Eax th Open Educatzon and the American School. . {
® (New York: Schocken Beoks, 1972), P. 3,5 '

. . T ’ { to.
2Bh,tz, Tbe Qgcn Classroom, p. 3 [ ] . N

3H C. Stn, "TheOpen Classroom' A Cr1t1q~ue,

in Curriculum:
* . Quest for Relevance, 2nd eg
xuest SEfvance

., edited by William' Van Ti1 (Boston:

Houghton M1ffhn Co,, 1974), p, 224,

P




P s

. (Boston: Houghton Mifflin Co., 1974), p. 224,

ization of facts and'idea,é. He insists on a balance between a child's )

. . : : v
personal fulfillment in schoo] and the art of teaching itself, Further- Ve

P
£

» . ; . 4 - ] - N ’ ¢ y
more, Bruner warned that Johnny may be happy but he may be an idiot, 1

Featherstone cautions about %addishness. To him the idea-of informal

schools alone is no more likely tp solve or cancel out the recurring o
- ., ‘/ . : . . ..
Problems in education than did the gimmickry of educatio(al technology,

R

L3 '. -, )} '- * K - L3 - s~
abstract versions.of pProgressive educationsor the fake distinctions be-

tween child-centered a.nd t'eq‘cher-centered«classrooms.-'z A,' S.. Neill's

Summerhill formulated & theory on'the informal education of children

© .

that has been both championed by some of the world’s leading thinkers

[l
>

and utterly derided by scholars and specialists of equal eminence.3

-Howe.ver,'Chaﬁ\es Silberman supported the.move fo informal edu-
B2
cation when he stated:

It would be satisfying, of course, to be able jto point to
statistical data showing clear superiority for, inforfn\al schooling,
The fact that such data is not at hand in no wdy suggests that dif=-
ferences in educational strategy are unimportant, Only that we
look in the wrong place to find their effects,, As the National

-« Foundation for Educational Reseafd'h suggests in its report to
the Plowden Committee, the consequences of different modes . .
of schooling should be. sought less in academic attainment than
in their impact on how children feel about themselves, about

q

N ’

‘IBruner,' quoted in H, C. Sun, "The Open Classrpo:m: A Critique, "
in Curriculum: Quest for Relevance, 2nd ed., edited by William Van Til

£

?‘Joseph.l:"eatherstone, "Te'mpering a Fad,' *in Curriculum:

.Quest for Relevance, 2nd ed, , edited by William Van Til (Boston:

Houghton Mifflin. Co,, 1974), p. 212,
==

)
=

4

“ ’ummerhill: For ang Against, ed, Harold H, Hart {New, Yark:

Hart Publishing Co,, 1970), p, 7. . .
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school',‘and about learning, For three hundred years or more','
schools have been denounced for their'capacity-.to‘dé'stroy chil-
dren s spontaneity, curiosity, and love of learning, ahd for.

their tendency to mutilate childhood itself, ’ To\qneatc .and oper-
ate schools that-cultivate and nurture all these qualities without
reducing children's academic attainment, . < /. . this is a mag-
nificent achievement, ! . . / .

1]
e, ¢ i
-7 » ’ Y

Proponents of open e’ducation,faoint out that childhood and the years
' ‘ . ‘ ' .

-

spent in school are valuable in and of themselves-and.not merely as a

* Lol
¥ *

tide {0 acquire particular cognitive skills preparatory for the adult role

. 13 -

to.follow in the world of work.‘?‘ This underlying assumption'of'op;n edu-
cation was probed and analyzegd i:y Heather S, _Doob3 who concluded that
supporters of the open education movement are justified in b'elieving that

} 1S
a child should enjoy school and that Yopenness' does provide an atmo-
. . . ‘z'}
sphere productive of such enjoyment, )

Roland 5. Barth, one of the early advocates of open education, con-
siders ‘seven characteristics of open education associated with a child's-

enjoyment of school:%
1. A child's enjoyment of school fs related to the number ’
of significant options available to him each day,

2, A)child's enjoyment of school is related to his having
significant(thoick in determining the activity in which he will be
engaged, ‘

—_—

Charles E, Silberman, Crisis in the Classroom (New York:
Random House, 1971), p, 262, -

- : 2William Glasser, Schools.Without Failure (New York: Harper &
Row, 1969), p. 32, o : :

3 :
Heather S, Doob, Summary of Research on Open Education (Bethesda,
Md.: ERIC Document Reproduction Service, ED 087 093, 1974), p. 12, -

4Roland S. Barth, "When Children Enjoy Schéol: Some Lessons from
Britain, " Childhood Education 46_(January 1970): 196-98,

23
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, S
' 3, A child's enjoyment of.school is related, to his being ,
able to pose his own probléms and determine the manner in which

ties available, . o, .

v
4

-4, A ch11d‘s enjoyment of SChool is related to the extent he

is permatted to collaborate with his peers, . \ g
\ - oL

5. A child's enj'Oyment of scbool is refated to the extent
to which he is trusted by adults, /.- ) ) i
: ’ * [ \ .
‘ ' 6 A ch11d is likely to enjoy school to thé extent that it has
a climate of consistent order.

’

¢ 1. A child's enjoyment of school is associated with the ex-
- tent to which explicit and implicit comparisons between his per-
) formance and the performance of the other ch11dren are minimized..

. Proponents of open €ducation view the increased enthusiasn‘; and
- . 4
enjoyment of learning coupl\e\c/i with greater respect for different person-
> v \
alities‘and growth patterns as vital (if not more important) as improved
scores on standarchzed ag:.ucvernent tests. Children, they contend, will

.

develop more positive attitudes, confidence, independence, and self-
. . 14 )

‘
esteem as a result of open education, and these qualities are as valuable

to them now and in later life as an increased proficiency in mathematics. !

-
b d

The movement toward open education incorporates the assumption

‘ﬂ

: that children's attitudes toward school can be changed by modification of

M

their institutional environment, This is reflected in a study by Richard

Gibboney and Michael G. Langsdo’rf.2 A more positive attitude toward

.

¢« school was observed in a group of children in the Alternative School

\a
kS A -
3 ~ B , \ .

1
Doob Research on Open Education, p. 12,

2
: Richard A, Gibboney and Michael G, Langsdorf, Final r_.valuatmn
Reportfor the Alternative Schools Project, 1971-72, (Bethesda, Md.:

ERIC Document t Reproduction Service, ED 067 775, 1972), p. 15.

« he will pursue e them . . . with respect to the materaals and act1v1- :

-

- .

.
-

‘e
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Washington, D: C. The Alternative students expressed a better attitude .

JR1: . L ,

-

Pro;ect undertaken by the Bureau of Elementary and Secondary Educatlon.

. .
Ve L. ' /

about school in every dimernsion, Students who had mmixed feelings™ and a

. -
. ]
LY - ) - .

.8mall number witfh negative attitudes were responding to a question asked . .

of them to c1te aspects of the trad1t}Pﬁa1 schWrom which they had come

o

that they.felt were superior to the Alternative School. E1ghty-f1ve per- -

Al . - 4 .
cent indicated they had no intention to return to the conventional school,

A . 4

‘Data summarized below are deemed important in this study: .

]

1, Attitude toward teachers: Alternative school students
RN + . * ' were more positive,

. . . ‘ : .

2, Student decision-making: Alternative students indicated

. ) .- a much higher involvement.

~3+ Social concerns: Alternative students perceived
themselves as more involved -
than did the control.students,
L] N *
4, Course evaluation: Alternative students were more
' ) positive about their courses,
., 5, Affective concerns: - Alternative students expressed

better feelings about school, .

-

+
.

6., Student relationships: Alternative. studernts perceived

léss friction and more amiability, -

‘ 7.> Equality of opportunity:- "No differemce, :
F. S. Wilson‘{ T. Stuckey, and R, Langevin1 in a study comducted

in Toronto, Canada, compared eleven and twelve-year old pupils in four

schools,. two in open plan schools and two in traditio'gal schoold, They
C1

F. S Wilson, T. Stuckey, and R, Langev’m, “"Are Pupils in the
. Open Plan’ School Different?" The Journal of Educational Research 66
(November 1972) 116-17,

r "

a
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found that in almost every area the attitude ‘of the open plan pupils was

significantly more positive toward school .than the attitude of the students
; ‘ 7 , Co
in the conventional séﬁools. For them, School was more active and ﬁotent,

’

The open plan students viewed themselves Reener, more interesting, deeper
: : Y

, ) . .
C 87 ) e .

. thinkers, happier, @nd more fikabl;.f N : B

Similax conclusions weré also evident in another research study con-

cerning open education and attitudes of students, . O. A, Oldridge1 con-
. R « . L 4 - a

ducted hi.?' study in the Overlander Elerri;ntary School, British Columbia
o . ]

M >

. - 6,, ., ¢ £
following' a one~year old open program with no outside control, Children

above the B’rirr;ar"y level (132 of the total school population of 215) were

given an attitude Jguestionnaire., The responses of the students indicated

. el

a highly favbrahle attitude toward the open school, Sevent?)?-five per cent

of the children enjoyed the environment of Overlander open school more,

« B

in comparison, than attending the conventional schdol,

However, a similar but contrasting study by Mary Ann Scheirer? .
e

v

tested 1, 163 children in one open classroom school and five conventional

@ schools uéi.ng S_ta'nford'Achiev'em'ent: Tests, the Children's Self Concept

-

Indicator, and the Children's Attitudinal Range Indicator,, -Positive afti=

v 3

tudes were not found, Data were collected four to five months af-tgr the
A : h

-

1O. A. Oldridge, Overlander: A Study of Instructional Innovation

Involving Beginning Teachers Attempting to Nongrade an Open Area
Elemszntary School (Bethesda, Md.: ERIC Document Reproduction Ser= .

_vice, ED 058 442, 1972), p. 42. ‘ : .

2 - . . ) .
Mary Ann Scheiyer, A Study of the Effects of-Open Classroom Edu--
cation on Children's Achicvements, Self Concepts, and Attitudes (Abstract,

M, A, Tﬁesi’s, SUNY at Binghamton, N, Y.,‘;97~;)\,.- ‘ - -

»
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initiation of the open classrdom methods, as a preliminary indicator of

4 ‘ : ) : N
the effects of these methods. No sighificant differences in achievement”

» PN

were evident between the open and the.eonventmnal school—s;-lfye!{ects
”

PO

. . -
of intelligence and parent socio-economic status were meas*:;}re'd and con-
. . R ) oo .-
»’ -( N .
-trolled by covariance methods. Both self concept and attitulle toward
. - J LT .
school were significantly lesg positive in the open school than in the con-

é

veational schools, Howe\;er, these results are viewed by the rese_archer

as tentative because of the very limited time inte rval between the begin-

ning of the open education program and the collection of her data.

-

"An extensive study by Bruce W, Tuckman and othe#s! reveals more-
‘ R . . : ’
positive self-appraisals and attitudes on the part of opén classroogx,‘chi'l-

dren than pupils in, the control group‘froz‘n the convei‘zt'ioﬁafl schools, Using .

'&‘.’ ' & /

the School Szntimént Index, Intermediate anrd Prin}ar'y forms, thirty class-~
rooms wer® observed and tested on two occasions. ‘The testing manual
published by Instryctional Objectives Exchange2 repo.rt’s Kuder-Richardsox'13

(K-R) rel1ab111ty coefficients of , 80 and .72 for the two forms used In

AN
this study, rel1ab1l1t1es of . 89 and , 77 ere Jobtained, 4 These results on

¢ -

. attitudes toward schdol show in grq.des one to three and four to five the
4

, -
- ’
» > . . '

\ : ‘ lBruce W Tuckman et al,, Evaluating the Op°n Cla'ssroom (Bethesda,
) Md.: ERIC Document Reproductmn Serv1ce, ED 080 177, 1973), p. .
A non-proﬁt educatmnai corporatmn wh1ch cooperates closely with
the UCLA Center for the  Study of Evaluation'in e*{plormg how obJectwes
are used at vanous stages of the evaluation process,. g

] . “

i '3R‘ichard H. Gaylord Estimating' Test Reliability from the Item-
. Test Correlations, Educational and Psychological . Measurement, 1969, 29,
303-304, . . .
4Tuckman, ,J‘Zvaluating_ the Open Classroom, p. 5.
. ”, 1.
Q
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' kn:___;. J.-,;r & 5{ - ]
. s
! ! (1




(’ . " . ‘ ! . * -
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. R - - Z,l . , ‘( oo .

open classroom approach has led children to have more. positive attitudes

N toward school, Thus, the research concluded that épen classrooms pro-
. . -~ . . / ~ B
“ T . $ . .
duce more positive affective effects than do traditional classrooms, 1

0

RN ' The ‘preceding studies are of twofold importance: (1) they repre=

sent careful research in affective ,a.‘reas of child development and (2) they
do suggest, for the most pai't, a genuine compatibility of open education

" with the needs and interests of this generation of children,

-

. ’ ’ < ' * ’
z:; " lIbidog po 9- i - ) )
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CHAPTER Il

PROCEDURES
a i ‘/ * * ¢
- ° ] . ‘ . N .
The initial step in this study was to obtain consent to make a com-

. . -

| A ’ . . ’ :
parison between the open classroom and the conventional classroom from

Mr, Thomas Gilmer, Superintendent, Belle Vernon Area School Distri.ct,

»

Westmoreland County, Pennsylvania,

!
The population for this research consisted of the intermediate age

1

students in the Marion Elementary School,and the North Belle Vernon

Elementary School in"tke Belle Vernon Area School District, From this

*

~ population, forty-five students from the open classroom.in the Marion

L4

'Elemeni':ary School and forty-five students from the conventional class=

rooms in the North Belle Vernon Elementary School were chosen as the
_ . .

sample, Utilizing a'table of random numbers, fifteen fourth graders,
. . . L

%

s ° | .
fifteen fifth graders, and fifteen sixth graders were selected from each

group for the sampling, No consideration was given to intelligence, s¢x,
school achievement, and socio-economic background,

.

’

To obtain the necessary information concerning the student's atti-

” . M

tude toward school, the questionnaire method of survey was used.. A

? .
4 L]

closed, Y“yes" or 'no" questionnaire of twenty items was constructed

. using adapted material published by Instructional Objectives Exchange,

Los Angeles, California.
\. . . .

22
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A pilot study conducted in- January 1975, pretested the question-

na:.re on thn'tv 1ntermed1ate age students ata tlurd school location,

<

the’ Vernon_Elementary School, Bé‘lle Vernon Area School District,

4
PR L

_Ten fourth, ten fifth, and ten sixth grade students were selected using

¥y - . - '.3(

a table of random numbers, o,
, AR

-

In February 1975 the authotr administered the final que st1onna1r:g

o

to Group 1, the forty-f:.ve children in the Marion Elementary School
< . 7
open classroom in Pod D and to Group 2, the forty-five children in the ,

North Belle _Y\ernon Eiemex}tary.\School in the a'.ugitoriiun. Directions-

to the students for comple’tion qf f:he questionnaire were given orally,

-
»

. The data gathered from the nmety quest1onna1res were next sub-

S
.
. .8 -

Jected to sta.t:st:.cal ‘a.nalys:.s and ihterpretation, Twenty tables wire,

constructed where resPonses and percéntages are shown, Chi-square

-

analysis was used tO‘dete_rminé'wHether significant differences in atti-

. M v b3

tude exist between the two groﬁps»

v

.
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: - ANALYSIS OF DATA ~ .° SO N

i ) In tﬁé'effort to answer, "How shall we teach to;iagr"s children 3 ) |

- v . .
) . effectively ?ai the author has concentrated this study on one of the many
E significant:factors coxx‘tfibuting to a.ghild's\ success or failure--his atti- ’
g .tudae. KInsi‘ght into the affective areas of learning dnd the development

’

of positive attitudes tqwérd school must be_the goal of those charged

. ‘with the education of the young,. ’ . . ) 4 .
The available literature to date réveals that those who advocate

. ; W ..
open education have not made claims of greater academic achieVement,
, .

rl - - Research has shown only that achievement.in an open classroom is com-

o parable to that in a c0n§er,1,1:i,onal setting, If, however, xesearch can

[y

show that along with comparable academic achievement, "'openness*’
P R ‘ . ” N
? stimulates Significaut positive attitudes toward school, it follow¥ythat ‘
R .

- *
open education might, indeed, suggest a genuine cpmpatibility with con-

Ay

- . temporary education, . . ’

-

In 2 survey conducted by the author using a questionnaire (See

"Appendix A} constructed to evaluate the children's attitude toward the
f . school environment in which they function daily, forty-five children from

t : . @ conventional setting at North Belle Vernon ﬁlementary and forty-five

o
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"children from an open classroom at Marion Elementary were asked to )

.

furnish their opinions. . Y
Da.ta compiled from’the ninety questmnnau'es of the two groups

v
)

were tabulated according to "yes" and "no" responses along with respec- {

.

t:.ve percentages. The statistical dev1ce used to analyze the survey data

/o
for s:l.gmﬁca'me was the nbnparametric chi- -square (X ) test, A chi-square

value was determined for each of the twenty questions, This figure was-

compared to a chi~square table of a statistics textbook! at one degree of

‘
-

o

freedom at the , 05 and the .01 levels where it was detérmined that values .
"of 3,84 and 6,63 re spectively were necessary to reflect significance,

, The following tables exhibit a consolidation of the questionnaire data

4 [

and an gnalysis for each of the questions in the survey, .

-
v

TABLE 1,

‘EACH MORNING I LOOK FORWARD
TO COMING TO SCEOOL

Question No., 1 *  YEs NO
Student - A No. % No, %
“Responses = »
' _.Marion 32 71,1 13 28.9
North . .
Belle Veernon 39 86.7 6 13.3
" Total " 78,970 19 211
N - ’
*. . Chi-square: 3,27 No statistical significance

<)

Although the chi~-square statistical value of 3.27 concerning the atti-

1Taro Yamane€, Statistics: An Lntroductory Anal){s&s (New York:
Harper & Row, 1967), p. 879 '

-
-
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tudes represented by this question is not significant, there are, however, .

b

numerous implications that manifest themselves in subsequent questions

‘
.

,
’ .
et

. 7 ! ' «
which warrant a deeper analysis of this attitudinal finding, To begin with,

‘DM
Lo

the direction of the deviation of this responsé is one of four in the opposite
; - - : :

direction from‘the otherg. Almost eighty-seven percent of the children
/ .

| £®
.

in the conventional classroom at North Belle Vernon 'responded ‘tyes! to this

question in contrast to 71,1 pércent of those surveyed at Marion's open

4

classroom, A'pgésible reason for this might be noted., In Chapter I it was

L

. - i N
stipulated that no consideration would be given to the children's socip=~

Aty ot

4

|

~ ’ f . ’ - . p S
from predominantly disadvantaged areas of the school dis{rict whereas the

a1 . Ma‘rzon students are drawn, for the most part, from the more affluent soc-

€

'j—- economic background, However, the children 2t North Belle Vernon come

! tions, ~This factér, in itsel.f, could exert an influence that might tend fo
- . <
. oty
] : provide a more pleasant atmosphere for the Marion group as a whole, %’,
, ’ 3
::] . happ1er'enV1ronrnent in their homes is more conducive to play and act1vmcs
> - * °
L" that children find stimulating, The response of seven. more affzrmatwe an-
L.., " swers at North Belle Vernon might well reflect the desire to escape from
}— an uncomfortable home environment. :
— L] , -
!_ L Responses to subsequent questions readily reveal a far greater con-
—" - sistency at Marion than at North Belle VeTnon, Responses to questions /i,
L... ’ 8, 9, 10, 12, '14, 17, 18, and 20 by the North Belle Vernon children do
i not exhibit the same positivé attitude toward school that is, at first glance,
"1 ¢ ,
;= reflected in this question,
s"'w
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#*: ' * ' TABLE 2 -

.o

v
.

THERE ARE MANY DIFFERENT LEARNING ACTIVITIES
AT SCHOOL FROM WHICH I CAN CHOOSE . ¢
- . WHQT I WOULD LIKE- TO DO’ }

.

y Question No. 2 | ¢ YES NO |

™7 . Studexnt p . .

:] . -Responses No, %. No. i '
. o o Marion 45 100,0 - -

: ' North ' . =

) Belle Vernon 40 ) 88.9 ] . 5 11.1
Total . 85 94,4 | 5 5.6 i

:] Chi-square: 5,29 Level of significancey ,05 ]

. -
. #
.
- —~——
.

Unanimous agreement-~-the only attitude to reflect a one ~hundred

percent response~~was affirmatively expressed by the Marion open class-
% -

room group compared to 88, 9 percent of the conventidnal classroom,

‘e

Although the Marion open classroom has been operational only six -

months, it appears the children there are keenly aware of the diversity

of learning experiences now available to them, and of the absence of
varied learning activities duri:ng their previous years in school,
Implementation’ of the curriculum at North Belle Vernon is focused

on.the textbopk in contrast to the approach-utilized at Marion, where the

textbook is used only as a supplement, . By utilizing contracts, team

[L e - v

teaching, family grouping, skill sequences, programmed materials, pack-

ets, learning stations and audio-visual equipment, the curriculum exposcs

-
r

the children daily to varied learning activities. It is interesting to note o~

" -
.

.

that all theichildren surveyed at Marion were awé.re of this advantage.

34. o
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, TABLE 3 o
" ALL THE GROWN-UPS AT MY. ‘
] SCHOOL ARE FRIENDLY *
Question No. 3 | - YES
Student . .
Responses N}”' % .|~ No,
. Mation | 38 84, 4 7
North " ‘ ‘
-Belle Vernon 19 ) ?-2'2 26 . 57.8
) Total 57 - 63.3 33 36.7
Chi-square: 17,29,  Level of significance: . 001

N

This question may at first appear to be peripheral to determining

P

) cbﬁ;drep’s;ggﬁtugieﬁ_ toward school, However, the most signific’ant dif-

ference, it is interesting to note, is found ‘here, Slightly more than eighty--

- -
v

four percent gf the children at Marion~-twice ﬂ;e number of the other
P ? . s

group~--reflected a very positive i'elationéhié with tl‘ growr-ups at schopl

—

in contrast to 42,2 percent of the children at North Belle Vernon.,

. L1 . :
Furthermore, -utilizing the chi-square technique of statistical in-

. -

ference, the chi:-square value of 17,29 obviously is highly significant and

‘. the question may not be as peripheral as first thought,

In Table 4, which follows, appears the first inconsistency on the

part of North Belle Vernon students relative to question one, Although

rl
-~ - . -

only 13,3 pe‘rcenf of the children at North*Belle Vernon's conventional

e

classroom responded negatively in question one that they did not look for.

Rl

<‘ward to coming to school each morning, 46,7 percent stated in this question
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J . . TABLE 4 R E
3 .
!

-~ nnn
L.

ILIKE TO STA¥ HOME FI}OM SCHOOL

sy

I ~
; N

i , Question No, 4 YES NO

{ Student - ' . . ’

} Responses N°°‘ ‘ % No. = ¢,

4 R T M

. } Marion 19 42,2 26 57_. 8
L i .

: North . ’

“} Belle Vernon | . 21 46,7 24. . 53.3

! Total 40 44,4 50 55,6

‘j Chi-square: 0.18 - No statistical significance

M ‘\ Lo -

\‘%hey like to stay home from school, In contrast, 42,2 pércent of the

’

phﬂdren from the open classroom indicated a preference for staying at

home from school This vacillating attitude on the part of the children

surveyed at North Belle Vernon is seen again as subseqﬁe:st questions

P
3

are analyzed,

’
s ey

%rio’n students_. This poses a question: Does "home ".meari the same

a.‘fs"staying in the house or\does, "home "represent a larger en;xrironment
where children might roam"--an mterestmg and puzzling questmn.

} In Table 5, exhibited below, the third most significant difference

:.§ the survey is found for this question, Almost all the childr‘en (95.6%)

irg the open classroom of Marion Elementary indicated they thought
%, . .

th}_ix school lgoke nice, whereas ;?3.3 percent of the North Belle

I Gahaietb o B N S —

"
M N
P 5 B m—— o oo
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| \ TABL ' "
' . MY SCHOOL LOOKS NICE
2 ' ' ‘ .
. . ' Question No,5 “YES "~ NO ,
. ‘ Student g s % N .
, Responses No/ ? Oe %
N Marion | 43 95.6 . 2 4.4
. T " North 4 S )
Belle Vernon | . 73.3 12 26,7 ) =
\ P .
Total 7% = 84,4 14 15,6 .
Chilsquai'e: 8,46 Level of significance: ,01 B

+

Vernon group responded similarly. It appears that, as in question two,
) % .
students at Marion after just six months of 'openness" are keenly aware

of the attractive enviroprmient in which they perform daily., Only two of

the forty-five children expressed dissatisfaction with the physical appear-
-'r, . 'u‘l
ance of their school as contrasted to twelve children of forty-five at

*

"North Belle Vernon, . ' o B

The necessity for a school climate conducive to learning is implied.

4

The significance here in favor of the open classroom suggests a highly

ad L LI A4 Ld Rd Ld hd Rl Rd ki

favorable teaching~learning sei':tir%. ' X )

Table 6, shown below, reveals that slightly more than eighty-two

-

fLercent of the children”in the Marion open classroom group expressed

the opinion that a new child could make friends easily in their class

while 68.9 percent of the children in the North Belle Vernon group ex-

¢

pi’e ssed similar feelings. Although the difference is not statistically

ey w )l b
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' "TABLE 6

iTHINKA NEW CHILD COULD MAKE - :
FRIENDS EASILY IN MY CLASS I

' -

g}uestio‘n No, 6 YES 1‘ NO. < | .
R%?sz?;e's No. /% | No. %
" Marion 37 82.2 8 178 - “
‘ Beggr\t}};rnon 3.‘1 68.9 14 311 .
. Total | 68 75.6 | 22 24,4
- Chi-.square: 2,17 No statistical 'significance

S 4

.

significant, this attitudinal finding does, at least, suggest that social

relationships necessary for a child's development are more apt to be

nurtured in an open environment, Interaction between student and -

AY

teacher and between students themselves is more apparent in an atmo-

sphere of relative 'freedo.m. *The development of strong bonds built upon

mutual trust and Tesponsibility, it appears, is greater in a setting where

a high priority is given to forming more positive human relationships.
Table 7, which follows below, exhibits almost identical data f\sor

this question, Twenty pércejnt of the ,survey group at North Belle Vernon

H '
indicated that school was too much work whereas 22, 2 percent at Marion

_expreséed this opinion. It is, in both groups, clearly a small percentage
who have negative ‘feelings concerning the workload, In light of the ex~

pasure to many innovative programs at Marion this might suggest a . -

feeling of being overwhelmed with independent tasks to be completed. A

) . ’ .
ERIC <8 S ,
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TABLE 7

A

‘. 1 DON'T LIKE SCHOOL BECAUSE
IT'S TOO. MUECH WORK

Question No, 7 - vEs | NO ’
. £
T rewomses [ e 4 | w4
Marion 10 22,2 | 35 178
Bellbiorvt:lrnon /9 | 720‘0 36 80'.‘0 ’
Total | 19 2r1 7‘} 78,9
T Chi-square: 0,07 No statist'icai significance
’

slower pace at North Belle Vernon might be reflected in somewhat

N fewer of the children feeling overworked,

'}
3 B g
=8

~

‘ éi. “ TABLE 8
" MOST SCHOOL DAYS SEEM LIKE
THEY WILL NEVER END . .
~ .
QuestionNo. 8 | ~ YES * |. . No
Student g o
Responses ’N6.° % ‘N°§ %
Marion 18° 40,0 27 . 60,0
North | -
Belle Vernon 3z. 1.1 13 v 48,9
Total 50 .55.6" 40 44,4
szi-squarer 8.82 Level of significance: , 01

. < )
The second largest statistical variance in attitudes was noted for this

d .
question, Also, again, it should be noted, clearly reflected in the

23 >
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' . . ‘“”

to this inquiry is the inéongistency of the replies by thé North Bellg Vernon

students to question one. In the initial queétion they overwhelmingly

.

(86.7%) looked forward to ‘coming to school in contrast to the Marion re-

/
sponse (71.1%). In an almost about-face attitude to this qﬁestion,, 71.1

]

percent of the North Belle Vernon group indicated their 'sc¢hool days segfned
¢ - . '

like they would never enr.,i--a,,rath/er dismal outlpok-~in contrast to the
Marion students of whom less than one -half (40, 0%) exhibit similar feelings.

The obvious que%sf%ion relative to this finaing simply is, why does
1 . ’ -

difference arise, especially considering the enthusiasm

-

such a significant

exhibited, particularly by the North Belle Vernon group, in looking for- .
ward %o coming to school? Perhaps the important aspect which should be

]

considered concerns the basic nature of these two groﬁps. The one group--\
Marion-~is structured considerably Cifferent than the other~-North Belle

Vernon. The open classroom is more informal and individually oriented.

=T
il -

The North Belle Vernon children indicated an eagéerness to ieave the

home environment each morning to come to school but then find themselve's
. ! ’

.

in a conventional classroom structure that fails to sustain their interest,

P

to challenge, to encourage, to inspire and to accept them. ’
The more positive attitude of the Marion group, it appears, may be

associated with the feelings of greater individual accomplishment which

II, - " . » - .
is of longer lasting duration triggering, as a result, increased motivation,
v

»
Y

This becomes.even more apparent when conditions peripheral to academics,

making friends easily, for example, are similar, "Separating social func-

tions i'x:om accomplishment it appears that achievement, gi-bw-th,' and devel -
- .

.

‘-EO ; T
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, - Opment dcquire sxgmfxcant dzmensmnal differences,
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P I Pt Y

The Marion .group, -

1t appears, because of 1ts hzgh degree of' mfbrmahty has a greater prochv;gy' 4

toward accomphshment. They cagz to a greater extent shape thezr environ.

o

, .
& o
:¥1 "TABLE 9
— THIS SCHOOL HAS EVENTS ALL THE TIME
. THAT MAKE ME HAPPY I ATTEND
' SCHOOL HERE
, ' Questioh No, 9 YES : NO
\ ~ 7 -
) - Student B I %
—_ Responses No. - % . No, %
R “Marion - | 36  gp g 5 . 20,0
North a o . ‘ .
.Belle Vernon 27 60,0 18 40,0 .
/ . Total 63 70,0 27 30,0 ‘
o . - \ &
< - Chi-square: 4,29 | . Level of significance; 05" . 1
f N S

¥,

Tabl'é 9 statistics mdxcate the ch11dren at Marion Overwhelmingly -
s

(80, 0%), as compar to North Belle Vernon (60, 0%), conszdered their
P f

school as havmg events all the tifne that made’ them happy they attended .

) ' school there. Event is generally defmed as a noteworthy happenzng.

What, then, are the happgnngs they considered noteworthy that made this

attitude the sixth most significant in, the survey" ’

’

It ; appears that visits by resou

1

r@people,, téam teaching, extensive ,

. use of audxo-vzsual equzpment art, muszc, and drama Presentations -

provide noteworthy happenings, . , . , f)
> Q )

R
(2] . * s
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2 Co These events evoked positive feelings in the "open" group., Admit-’

- 4
tedly, no instructional program is the total answer but the attitudes of the

Marion group certainly give encouragemént to the :;proponents of "openness, "

. ) ¢ - ’
5 ' '
. .
. .
.

TABLE 10 ,
. o ' S e
-~ ’ '%
) ) I FEEL GOOD WrIEN I'M AT SCHOOL
. R - / i 3 < >
Question No., 10 . YEs NO 3 .
- . ' Student ' - -
Responses No., % No. % L
| , ( Marion 32 71,1, 13 ﬁs:(;’ .
l ’ - "North I '
_ . Belle Vernon 25 55,6 e 20 44.'4
Nt T
“Total ey 63.3 33 36,7 m
. N L /\” v . ".

Chi-square: 2,34 No statistical significance
. 4 g

-~
—
. The school child must enjoy an environment wherein he can develop

“°‘ @n inner self, ::1 set of values and goals, and a ;tyle of thix;king and living
. ' that are his own--literally his own, .At, Marion thirty-two of the children

SN (71, 1%) felt good while at sg):hool compared to twenty-five (55, 6%) at North
! | a Belle Vernon, Althougﬁ statistically not significant, it does refllect a\
‘ ‘healthier social attitude’on the part of the open classroom grm;p at Marion,

It appears that this mére positive reflection is encouraged by the approach

' ’ at Marion where greatez‘l emphasis is placed on the individual than is the
L . situation at a more conventional setting, Hassett and Weisberg point out:
) f_ - M

¢

1Joseph D. Passett and Arline Weisberg, Open Eg,m:;atxon (Englewood
" New Jersey. Prentice~Hall, 1972), pp. 55~ 56

’ fiZ
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The objective is to help the child to retain tis personal in. .

tegrity while participating as a member of a group, Socialization'

that submerges the child int6 a.class and robs him of his unique =
T ness is to be discouraged, Rather each child's individuality must
be stressed within a healthy social environment,

. ’ -

‘Parents, as well as teachers in the open classroom environment,.
must ‘share the role in this respect, Unfortuné.tely, there is very littlg
. - ‘ .
: v 4 . ) - :
a teacher can;qo about home climate except to improve it to the fullest of

s
5

~ ( ‘ ¢ L& .
her capag;iﬁties. ' ?9_'" I
EE . TABLE {1 ' -
— e - & \. x
IS ~ Y ] N . ’ -
. | 'SCHOOL IS A GOOD PLAGE FOR - v
~ "MAKING FRIENDS , '
Question No, 11’ YES . NO
Student :
‘“ Responses ~ No,. % No, %
g Marion 40 . 88,9 | 5 . 11.1
7’
Norgh ™ a4 97,8 1 2.2
Belle Vernon T ) *
‘ Total ‘| 84 93.3 6. 6.7
Chi-:;quare: 2,86 No statistical significance

r

The importance of school as a good place for making friends did

not refléct a gredt disparity between the two groups, Both groups ex-
[ 4 .
hibited highly positive attitudes, The conventional classroom from .

.

/

North Belle Vernon, however, responded almost unanimously--97, 8

percent; the open glassroom respondents recorded at 88, 9 percent,
Regard for the social aspect of school seems to be s}lightly more important

»

.

. Igia, 4 e
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to the conventional classroom student, Perhaps;because of the relative

,freedom and the almost constant opportunity to sdcialize, the students

- e{ .

- in an open classroom are more "{ntelléctually motivated and less inter=

-t - ' 4

ested in forming friendships. ' This appears to be an;important area of

’
-

- ’ ., ¥ 1] l
~ inquiry, . /

.- " TABLE 12
-, . Y

2

‘

s

; % ) " INTERESTING THINGS TO DO
%, ’ --a;,_% -~ . ‘ - Y ]
uesﬁonAMZ ‘.« YES .+ NO -
" Student o ’
Responses No. % No, T
Marion 40 88.9 5 11.1
North . - > e
‘Belle Vernon | 33 73.3 12 - 26,7
. - Total 73 8L 1 17- . 18,9
. ) ’ v ©.
7 7 > -
: Chi-squgre: 3,55 .  No statistical significance:
3 v
. ‘ ‘
~ ) -,

Just I')ordering on sighificance Mt the . 05 level with a chi-square

value of 3,55, it is interesting to note that in this question both groups

‘ .
» ¢

displayed less p‘oéitive attitudes toward the "inte.resting things to do at

school’ than toward the léarning activities at school in question two.
’ N ) ) ) - . - . h ‘ 5 !
It appears they are both exhibiting a g'r,eaf.er inclination toward the

= -

*learning activities they experience each day than thylesser academic

el egs : »
activities, |, . .

“ A . . . . . - . -
Because of schedule conflicts the weekly activity period recently
M,,',,,—m/ , ’/"'; , / F >£ . ‘ . . -
. had been taken from the children at the Marion open classroom, Their

L

. s - .
-~ M . [ s ¢ 7
> . . -
- A
- .

f
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disappointment might be reflected in their less positive response, In

question tv'o all forty-five re§ponded pos11t1ve1y compared to forty in

/

this quest1on. Irom.cally, at North Belle Vernon where activity periods

are,st111 scheduled only thirty-three résponded positively&) this ques'-

i~

‘tion. Questions 2 9, and 12 exhﬂ'nlz,ted a more pos1t1ve consistency on

'

the part of the ch11dren in the open classroom in contrast to North Belle

~

Vernon when evaluating learning activities, school events, and the "inter~ °

2

v

esting things® available to them,

_TABLE 13

MY TEACHER IS TOO BUSY TO HELP
ME WHEN I NEED HELP

. ——
Question No, 13 q YES - NO .
Student .- D .
Responses No, % No. . %
Marmn 1 2.2 44 97.8 -
North ’ ‘ D
Belle Vernon 5 . 1.1 - 40 88.9
Total 6 6.7 84 93,3

Chi~square: 2,86 No statistical significance

All but-one of the children surveyed at Marion's open cla'ssroom

b

md1cated the teacher is available and willing to help when they need

. . L 3

help. Forty of forty-five students at North Belle Vernon responded

similarly, Although the disparity is not statistically significant it

nevertheless favors the open classroom setting, The availability of

o

instructional aids, thec presence of a media specialist, student teachers,

[

-~

——

v
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and famil:y grouping could perhaps have influenced the Marion group's’

almost unanimous response, _
. < v .
‘e ' - . - 7 ' ' - !
The question of role definition of the teacher in ttte open classroom

§ oy

or the conventional classroom is difficult, if not impossible, to answer,

. _ In either situation it extends from giver of informaﬁon‘;o guide, helper,
’ / . =

* confidant. The teacher remains the interested, compassionate, creative,

s

‘. ¢

resourceful adult--the siﬁgle most important person in the classroom., 1

. TABLE 14 -

-

IT WOULD BE NICE IF 1 NEVER HAD TO COME
BACK TO SCHOOL"AGAIN AFTER TODAY

-
Question No, 14- YES ' NO -
Stude'nt
Responses *No. %L;, No, %
Marion 7. °15,6 ‘38 84, 4
North
Belle Vernon 16 35.6 29 : 64.4
Total 23 25,6 67 74,4
. Chi-square: 4,73 Level of significance: . 05

N

The sixth éfeates‘.: disparity in student attitude was recorded for -
thi;:',‘,i:nquir}‘(. zhe students at Marion (15, 6%) 'w'ere remgc_te'ly negative
'in this attitude when compared to the North Belle Vernon group .{35.6%).
0:i_cé again, the incqnsis{eﬁcy of attitudes of the North Belle Vernon ,

group relevant to question one appears, It will be recalled that-86,7

- -
«

. . i < -
percent of the students at North Belle Vernon looked fofward each

- o — . N g ;/ !' : : t
- .Ibld. Y PP. 108“113. N ’

- v .
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movrning to coming to school. In this question, sl_ightiy more than one=
. third of the group jndicated they would not like to return to school, It
» N / N ’
has already been pointed out for question one that perhaps the anticipation

Y4

N
1N

-

ofx going to school was an escape from an unfavorable home environrnent.

Analysis has revealed that once at sd'x))(:l the North Belle Vernon group

dxsplayed considerably less positive attitudes in comparison to the open .

.

classroom group._ The genera.l attitude expressed at North Belle ’Vernon

poses ;everal interest.iz_zg questions: If these students exhibif such strong
desires to come to‘school,a.subsequently express rather negative fee‘l\ings
--tgward school, end then find it nice to consider never returning to school,
where, literally, do their want t; go? Do they want to return home or do

they have some other destination in mind? The Marion group continues

to reflect a substantially consistent pattern of answers.

TABLE 15 .

3

I LIKE IT WHEN MY TEACHER TEACHES THE
ENTIRE CLASS AT THE SAME TIME

" e ) .
dues.tion No. 15 ' ’ YE}S' _ NO
: foiﬁi; | N % | No. % - o
| ; Marion 26 - 5.7. 8 19 42.2
. - North ] ) / ‘ . ' .
Belle Verndn 34 75.6 11 24.4
. . Total 60 66,7 |. 30 33.3

Chi-square: 3.20 No statistical significance

The Northfelle Vernon group responded with 75, 6 percent of

-ERIC. - - 47
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the children preferring the teacher to teach the entire ¢lass at the same

e

time rather thaa individually or in small groups, Only 57,8 percent of
. . ,

- - ¢
the open classroomn respondents indicated this preference. It appears i

FLrd
e

that almost,one -half of the Marion group ¥alue their individuality and

in spite of the newness of the program, ‘apparently like to proceed through

materials either individually at a self-determined pace, or in small

ability groups, Here, again; the child in a self-contained classroom g

s

whpo has not been exposed to the highly individualized instruction possible

in “openness" can not judge its’merits.,

¢

- ;

- TABLE 16

1 FEEL UNHAPPY WHEN OTHER- CHILDREN
DO SOMETHING BETTER, THAN 1 DO

RS EEEY

-~

N A
Question No, 16 |® YES NO
Student
X No. . F
- Responses ° 7 ) No % ‘-
Marion 12 26,7 33 73.3 nE
» -
. North ]
Belle Vernon 12 26,7 33 73.3
Total | 24 26,7 66 73.3
Chi-square: 0,00 No statistical significance ;1

~

It is interesting to note that both groups had identical opinions for
this question, Both at NorthyBelle Vernon and Marion only 26,7 percent
of the children irdicated the‘Y feel unhappy when other children do some~

thing better than they do.” Teachers in both open and conventional -

A2 o | 48
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environments have apparently successfully preven'ted the children from '
- ‘ - ” i +
becoming anxious because of others! success, Large group, Leterggeneous
instrucnon has not, in terms #f:this data, cre;ated any mtra-group re- A ‘
sentment at North Belle Vernon. Identzcaﬁy, only the same small per-
centage of the students at Marionyresented better performance on the
¢

part of their peers, It appears great/effort is being made in both pré-

' grams to prevént.the children from becoming critical of one another,
. .

TABLE 17

1 WOULD RATHER DO ALMOST ANYTHING
. 'ELSE THAN SCHOOL WORK

Question No. 17 YES NO . : S
" Student : | ‘
Responses No. % No. %
Marion 14 31,1 31 68.9
North 23 5 5 _ - Lo -
Belle Vernon 1.1 2. 48.9
Tota)] C 37 411 53 58,9

Chi-square: 3,72 No statistical significance

In the Marion group 31.1 percent of the pupils surveyed indicated

.

they would rather do almost anything else than‘school work as contrasted

to the conventional classroom students at North Belle Vernan who re-

. Y
sponded with more than one-half (51, 1%) indicating they would rather '
f . . - A !

[

do aﬁything else, “'Th/is attitude is just on the border of significance at
the .05 level, It greatly favors a positive attitude toward school present '

in the Marion open classroom group. ‘Additionally, the response from =

w
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ra

Belle Vernox group reflécts another mcéﬂszstency.

The chil=-

. dren md;,cated in questxon one they looked forward to coming to school

rd

each mo%'nmg. However s it reinforces their sentiments expressed in

s’

qu.est:.on}‘iour that they like to stay home frorn school and in quesuon

eight that their school days seem 1ike they wzll never end, The twettty

g T

-

/

percent?ge pomts difference in positive responses in the que stipn sug- .

gests many more of the students in the Marion open group have accepted .

their daily tasks with ease and perhaps a degree of enjoyment.

r—
3

TABLE 18~

.

-

» A

\
IT IS HARD FOR ME TO;STAY HAPPY AT SCHOOL
BECAUSE 1 WISH I COULD BE

SOMEWHERE ELSE
,}:
A
Q?};estzon No, 18 YES NO
Student
-Responses NO" % No. %
~ Marion 8~ 17.8 37 82.2
North
4 20 44,4 25 55,6
Belle Vernon
" . Total 28 31,1 62 68,9

’ }Chi-square: ‘7.47

1

‘ éenCe at the . 01 level,

Level of significance: ,01

<

The data examined in this question reveal a high degree of signifi-

Only 17,8 percent of the Marion children in the

study expressed a desire to be somewhere other than school, while

¢
-

) 44,4 percent of the children at North Bellg Vernon indicated it is hard

where else. The high percentage of children (82 2%) at Marion who :

" {8t them to stay happy at school because they wish they could be some-"
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expressed happy feelings about school suggests the possibility that the
new program is satisfying the children’s needs, ,The responses from
’

. question seventeen coupiéd with these indicate’ the child in an informal

- 1 '
classroom might not be "happy but an idiot.” He might be genuinely

. . - W

. 4
happy, working, and making progress. /*

t
I

TABLE 19

OTHER: CHILDREN ARE OFTEN NOISY AND
BOTHER ME WHEN I'M TRYING TO
DO MY SCHOOL WORK

N ‘
Question No. 19 | YES - NO R '
Student No. % .Np. % -
Responses
Marion 41 91.1 4 8.9
North a2 Co
38 4,4 . ‘.
Belle Vernon 84,4 . ! 15. 6 ,' .
Total 79 87,8 11 12,2
Chi-séuare: 0.93 No statistical significance .‘

~

Both groups were bothered significantly by noise-~91.1 percent

at Marion and 84,4 percent at.North Belle Vernon--and it is interesting
— - . :
. to speculate as to.what ¥noise " meant¥6 both groups. Does the same
: A T ,; ' H
type of noise bother each group? Dogs the child in an informal class-

- -

room recognize th’gpoise but better accepts it because he has the
/-~
: i
freedom to move from it physically, if he ,chooses, whereas, the seated

H
‘s

. lBruner, quoted in'H, C. Sun, "The Open Classroom: A Critique,"
in Curriculum: Quest for Relevance, 2nd ed., edited by William Van Til

-

(Boston: Houghton Mifflin Co., 1974), p. 224.

ERlC |
i
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child in a conventional classroom.cannot? Undoubtedly the noise level
A
is significantly higher in open tlassrooms but, are the students in these

settings more ab'Ig to shut out this distraction?/ The responsgs made to

this question lend themselves to further study and to possible reéommenda-

v
tions concerning teacher-pupil ratios in open classrooms in order to mini=
{

/

mize the possibility of disturbance.

TABLE 20 -

SCHOOL IS A HAPPY PLACE FOR ME TO BE

- 1.
Question No, 20 YES ’45‘ " . NO
Student No. %, - No. - %
Responses .
Marion ¢ 36
North 36
Belle Vernon_
Total 72

Chi-square: 0,00

Both groups recorded identical responses for this question--

80, 0 percent indicated that school is a happy place for them both at

Marion's open classroom and at North Belle Vernon's.conventional -~

setting. Responses here, as in question seventeen, lend themselves

A .

to even deeper analysis and further speculation, Did most of the stu~

~
dents in both groups, bzcause this was the last question in the survey,

lay aside all thought and openly reveal that school is a happy place for
I'4 .

them in spite of varying conditions? Is the tgacher, in any setting, in.

@

[}

Y "
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any period of time, still the only factor in formin'g a child's attitude
]

the

L3

toward school and his ultimate success or failure? Will the open concept

be followed By still newer approaches/attempting to answer the ageless

query--""How shall we teach?*

»

.
In light of the analyses p

. y )
resented, findings, conclusions and Yec-

ommendations follow in Chapter V.~

. o4 )




B
-

L
-
4 . '
P —— v ——

. " * CHAPTERY ' . _ ¢
s . cy ‘ . - l{ d
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

3

v e Findings

Utilizing chi-square analy'sis to determine whether significant

-
A}

differences in attitude foward school exist between the 6pen cla:ssfoom S i

group at Marion and the conventional classroom group at North Belle

Vernon, chi-square values of 3,84 at the , 05 level and 6,63 at the , 01

level were necessary to reflect significance for each question, The

3

following findings resulted: ‘ . : B -

1. Although not significant, a chi-square value of 3,27 favored .
. the conventional group at North Belle Vernon--86,7 percent ' *
of whom looked forward to coming to school each morning as
opposed to 71,1 percent in the open classroom, ot

- ' 2. When considering the presence of different learning-activities — . -
- from which they can choose what they like to do, a statisticall{™
' significant 5,29 chi-square value was found favoring the chil- ,
dren in the open classroom==100.0 percent responded affirma-
tively in contrast to 88,9 percent from North Belle Vernon.
3. A highly significant 17,29 chi-square value at the ,001 level was:

. obtained when in the Marion group, 84,4 percent of the children
found the grown-ups at school friéndl‘y; ;12.2 percent responded
similarly at North Belle' Vernon, '

4, There was little disparity (chi-squarg value of 0. 18) between the
two groups when the desire to"stay home from s¢hool was con-
sidered--42, 2 percent of the open group and 46,7 percent of the \
conventional group responded affirmatively. '

5, When appraising the appearancé of the school, 95.6 percent of -
_the open group inglicatedjhey thought their school looked nice as

47 : - Coa
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‘ opposed to 73.3 percent at North Belle Vernon, A highly signifi-

cant 8,46 chi-square value (. 01) was obtained here, /
When asked if a new child could make friends easily in their class,
82,2 percent-of the open group responded "yes" in contrast to .

68. 9 percent at North Belle Vernon. A ch1-square value of 2 17
indicated np significant d1fference.

Whex comparing the two groups' attitude concerning schpol being
too much work, no s1gn1f1cant diffefence was found (chi-square
value of 0,07), However, it'was the North Belle Vernon group
which responded motl pos1t1ve1y--80 0 percent, as opposed to

7. 8 percent at Marion.

The open group displayed a significant . 01) positive attitude (chiw
w@Malue of 8,82) when’cqnsidering "most school days seem
wﬂ%ver end. " Only 40,0 percent at Marion responded

"ye % in contw¥ast to 71?1 percent at North Belle Vernon,

When assessing whether their school has events all the time that
make them happy they attend school there, 80,0 percent of the
Marion group responded "yes" with 60.0 percent of the conventional
.group respondmg ﬁmﬂarly, yielding a ch1-square value of 4.29
which was significant at the .05 level, ’

. od T

‘The positive responses favored the open group when appraising the

"good feeling' in school--71,1 percent Marion; 55.6 percent North

Belle Vernoa but':‘there wds no statistical significance (2.34 value)
- found in the chi-square analysis.

<
, ¥

11. No significant difference was found (2.86 ch1-square value) between

l3l

the two gro ups when judging the school as a good place for making
friends.. Howe ver, 97.8 percent of the North 'Belle Vernon group
es™.in contrast to 88.9 percefxt at Manon. -

*

, Just bordering on significance at'the .05 level, with a chi-square

value of 3.55, almost eighty-nine percent of the Marion group and
3.3 cent of the North Belle Vernon group responded they like
scbmﬁeca se there are so many interesting things to do,
The disparity in que st1on thirteen 1s not statistically significant
(chi-square yalue of 2, 86). Almost ninety~-eight percent of the
open group and, 88,9 percent of the North Belle Vernon group
’ stated the}r eacher is never tdib busy to help them.

A statisticall variance (chi-square value of 4,73) was found in
question‘{ourteen. Only 15.6 percerit of the Marion open group
expressed the bpinion that it would be nice if they never had to

o —
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15,

16,

ot
Vs

17,
18,
19,

20,

N
e

S ! -4y ' e/

return to school again as contrasted to 35.6 percent at North
Belle Vernon. ' ' bl

N ‘ <,

Although statistically not s%.gnificant (chiysquare value of 3. 20),
42,2 percent of\the Marion group preferred small group and
individualized instruction; only 24.4 péi'cent\indica.ted this pref-
erence at North Belle Vernon. ‘

Responses were jdentical when cousidering the success of other
children; 26,7 percent of the children at both schools feel unhappy
when other children d> something better than they do, {A chi=

square value of 0,00 was obtain,ed)

-

»

Bordering on significance with a chi-square value of 3,72, ques-
tion seventeen favors the open group; 31.1 percent at Marion as |
opposed to 51,1 percent as North Belle Vernon expresged a desire
to do almost anything else. other than school work, -

‘ ’
A high percentage (82.2%) of the children in the open gro?p ex=
pressed positivé feelings.about staying happy at school in contrast
to North Belle Vernon (55,6%). Here, a chi-square value of 7,47
was significant at the .01 level, ’

h g
\

»

No significant difference (chi-square value of 0.93) was found when

£

_evaluating noise in school; 91,1 \perc,ent‘of the Marion groupeand

84, 4 percent of the North Belle Vernon group found the distraction
annoying. ’ : '
For the second time in the survey, the responses from the two
groups were identical; 80,0 bercefxt‘ of the children at both Marion
and Ncglth Belle Vernon expressed an opinion that school is a
happy place for them to be, (Chi-square value of 0,00)

F-3

Conclusions

The proponents of open education agree openness is a state of mind.’

Carpeting, carrels, and dpen spaces do not guax_‘anfee a good educational

\

system, nor do workbooksf desks in

-

4 »

L]

« in-any program is the teacher and her relé.tionghip to students, If each

child has self-respect and is respected by the ‘teacher, if each child is

3

motivated and helped to achieve in light of his own capabilities, he is

/ P =

- v .

rows, and quiet, Thé key to success

-
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likely to be happy and successful regardless of the. system,

Open classrooms are everywhere no matter how it appears to ) - f
, ‘

an observer, _Surrbundiﬁgs have little to do with-it. ‘The effective

-
-

teacher creates.a positive feeling in a classroom apd approache$ her

tasks in the most P}umanita:rian_'way, whj.t‘ever the program, ~ '

’ -

. ~ Inlight of this study, it appears that for many of the children in the

.

Belle Vernon Area School District, ope%ss has provided a set’f:jng where

both feachers and the students are functioning with a large degree of success.

-
v

Statistically significant positive attitudes were found in seven out of twenty
areas of inquiry with the Marion open classroom group. The null hypothesis,
T - ’ }

therefore, cannot be totally accepted. The children at Marion-expressed

more positive feelings concerning the availability and use of varied learning

.

activities and regarding school events scheduled for their enrichment.

-
o

More positive. attitudes were found toward the adults at school, and they

expressed greater pride in the physi}:al appearance of the school. To three

\ : .
key questions in the survey concerning general sentiment toward school, N
significant positive attitudes were found in the Marion group giving support v

to the open concept whatever its form.

.

Just bordering on significancé but highly favorable to the open . '
group were the attitudes compared assessing the availability of inter-

esting things to do in school each day, "and the satisfaction enjoyed coms=

. . P - 1
pleting school work.

, Fou? reversals in attitude, although not statistically significant,’
s

-

were found., The children in the conventional classroom looked forward
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more to coming to school each morning and expressed less dismay at

the daily school work \{oad. They expressed more positiireefeelin’g‘s

. : ,
about making. friends in sc¢hool and noise disturfjances,
v ’ . > . - R ’ b &7

Both groups expressed identical opinions concerning other chil-
drens! perforn’iahce and s&hool being a happy place.

Co /

-In the five remaining opinions, no §té.tistica1 significé.nce/was

- \ ] @ ' - . , *
found, 'However, the percentages favored the open group who displayed

iy .

more positive attitudes in a desire to be in school each day, feeling
. o ¢ '
good in school, helping a'new child in school, teacher help, and

’

i -

grouping, ‘
The writer has>conc1ud_e'd that regardless oﬁhe program an €ifec-

. . . s
tive teacher can create a classroomr climate of love and concern and

can individualize instruction that reflects the childrens! strengths and
weaknesses, However, the effective teacher in the open classroom

has, in areas, a distinct advantage over her counterpart, She is func-

tioning in an environment more compatible with'the needs of children

living today-=~and they are résponding to it! . ’

. » 3 .« v . P

Racommendations ’

4 -

. On the basis of this research, the author makes the following rec-

®

o

omm}endations: Rl 5 S ’

. LI
.

' ’ ? . ..
1. In order to implement fully the concept basic to the success of
an open <lassroom program, teacher-pupil ratios should not
exceed 1 to 20, * :

a

2, The training and retraining of teachers and others related to

&

)
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the program is a mandatory component of openness. It must

be continuous,

A broader area of investigation follow:mg this study might be °
undertaken in which the researcher would consider such delimi-
tations as mental age, I.Q., achievement scores, or socio=
economic background.

Further studies might investigate ghildrens’ self-:.rnage in an
open classroom environment as o@posed to a conventional
setting,

.

»

Additional invéestigations could compare the oral and written ex-
pressions of children from the open and the.conventional class~

rooms, *
I

i ¥
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e 10,
11,

12,

13,

~

14,

-

15,

16,

17,

18,

19,

3
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Each morning I Iook forward to c-oming to school , ,

. There are many different learning activities at

school fpom which. I can choose what I would like <
to .

do. ® o o o e o o o ® o -0 o ¢ o e o ¢ o o * o o z L

~
4

All the grown-ups at my school are friendly,

3
I like to stay home from schoo]

'

/

My school-looks nice I I IR IO

t ~
I think 2 new child ¢ tx?d make friends easily in my
class ‘

I don't like school because it's too much work

Most schoo]: days seem like they will never end , o e
This schodl-has events all the time that make me
happy I attend school here . ,,,, .,

3. . R T

T'feel §dod when I'm at schooel

School is a good place for making friends , , , o s o
Ilike school because there are so many interesting
thingStOdooOO‘oooooooooooooooooov

Niy teacher is too busy to help me when I need help,

It would be nice if I never had to come back to
sf:hoo‘lagainaf!er tOdaY ® ® ¢ 0 0 0 ¢ ¢ o ® & o ¢ ¢ o
Ilike it when my teacher teaches the entire class:

atthesamétiﬁte........ooo....-....

Ifeel unhappy when other children do something
better than I do

\

. ® ¢ o o o # ® & o o o o ® @ o o o o o

I would rather do almost anything else than schopl

,

workoooooooo:'ooooooooooooooooo

It is hard for me to stay happy at school because
wish I could be somewhere elle e e et e a0

Other children are often noisy and bother me when

[

I'm trying to do my school work , , , ,, ;. ... .

[}

20> School is a happy place for me to be, © o 0 o o 0 e

Sl

-YES -

!
i
i
1
!

NO B
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10,

11,

12, []

14,

15,

16,

17,

18,

19,
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COMPARATIVE DATA

Marion and North Belle Vernon |
February 1975 h

np -n
L] / L4
. Marion * North . v
Question ' ‘ Belle Vernon | Chi-
re
Yes [ No | Yes | No | 3@
.- 1. Each morning I look forward ‘ ‘ s
~ to coming to school, , ., ,,]”732 ["13 | 39 6 3.27
. 2. There are many different
learning activities at school e - .
from which I can choose what
‘Iwouldhket‘odo...-gz.. 45 0 | 40 5 - 5,29.
3. Al the grown-ups at my -
school are friendly, e o e et 38 7 19- 26 17,29
4, ILlike to stay horne from . . . . .
schocl, v s v v ve .. o7, 19 26 21 24 0.18
- ‘ * - . . d - . R
- 5. My school looks nice, , , .. f 43.1 2 | 33. | 12 8. 46
- 6. Ithink a new child could make /o ] -
friends easily in my class , .. 1 37 8 1 31 14 § 2,17
. . EN -~
7. Idon't like school because .,
it's too much work , , . ., . . 10 35 [ o9 36 0,07
8, Most school days seem hke "
they will never e d. © o o 0o 18 27 32 13 8.82
9. This school Hds evBpts all the
time that make -me happy I ) :
attend school here , , ,*, ,", | 36 9 27 18 4,29
10. Ifeel good when I'm at school | 32 | 13 | 35 20 ) 2,34
11, School is a good place for
.making friends , , , , .., . . 40 5 “44 i 2,86
12, 1like school because there ] ¢
are so many interesting _ 1. :
thingstodo, . ., . ..... ) 40 )] 5 }.33 12 3.55
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- COMPARATIVE DATA--Continued

~

Question -

Marit’)n .

North

Belle Vernon |

. Yes ’

No

Yes

" No

square

13.

14,

.15,

v

} N
My teacher is too busy to’
help me when I need help, .
It would be aice if I never had
‘to come.-bick to school.again
after.‘;Oday.oooooooo
. ¢ -
Iliketit when my teacher
teaches the entire class at
theaamenme e o o0 o o0
I feel uthappy when other
-childrén do something better
‘than ZLdo_

[ ) L ] L ] L ] [ ) L ] [ ) * & L ]
Tt i

o1 wouid rather do almost

' anything else than school

18.

19,

P
e '

’“‘work s o o s o & ¢ ¢ ¢ ¢ o o,

—

"It:is hgrd for me to stay
haypy at schpol because I
wish I could be somewhere

"elser .3‘ .06 & ¢ ¢ ¢ ¢ o o o ® o .
S2eny

-

P X
Other children are often

noisy and bother me when
I'm fr?z,ing to do my school
work :

® @ o o & 8 & O o o o

Zﬁ/Schpol is a happy place for

me to be

o1

/

26

12

14

41

36

38
19
33

31

37

16

34~

12

23

20

38

36

40

29 -

11

33

22

25 .

2.86

4,73

3.20

0.00 -

7.47

—— e
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